
Mrs Williams - SENDCo 
Miss Hateley - Assistant SENDCo
Mrs Reading - Early Years SENDCo 
Mrs Crompton - SEND Admin 
Miss Salisbury - PGCert. Special Ed. Needs

A big welcome from LHPSN SEND Team



Special Educational Needs and/or Disabilities Team  

Mrs Crompton - Lead TA and SEN Manager Admin - liaison, TA 
monitoring, resources. 
Mrs Reading - EYFS SENDCo - early identification, transition and Early 
Years Forum for Nursery and Reception children
Miss Hateley - Assistant SENDCo, Language Base teacher, SLCN, 
Dyslexia tutor and assessor 
Mrs Williams - DHT, SENDCo, monitors and evaluates the impact 
provision, THRIVE accredited practitioner (Mental health) links to 
external support EP, PBT
Miss Salisbury - HT, PG Cert. in SEND -2017/18 
Class teachers - every teacher is a teacher of SEN/D at LHPSN 



SEND Team -

Wave 1 - Class teacher, curriculum to meet 
needs IPM, additional resources to support 
this - e.g. coloured, word mats, overlays, 
wobble cushion, pencil grips

Wave 2 - Class teacher plus e.g. small group 
interventions TA/teacher, precision teaching, 
Toe by Toe, Spell Attack, ALK etc. (not only 
for children with SEND)  

Wave 3 - External professionals for targeted 
work, diagnosis  - speech and language 
therapists, educational psychologist, autism 
team. 

Class teacher , SENDCo if required 

Class teacher, Assistant and SENDCo, SEN 

Manager 

Class teacher, SENDCo and external 

professionals 



Special Educational Needs and Disability 
at Lickey Hills Primary School and Nursery

Changes to SEND from September 2018 



The SEND Code of Practice 2015 

Main changes: 

- There is a clearer focus on the participation of children and young people and parents in 

decision-making at individual and strategic levels

- There is new guidance for education and training settings on taking a graduated approach 

to identifying and supporting pupils and students with SEN (to replace School Action and 

School Action Plus)

- For children and young people with more complex needs a co-ordinated assessment process 

and the new 0-25 Education, Health and Care plan (EHC plan) replace statements and 

Learning Difficulty Assessments (LDAs)

- There is a stronger focus on high aspirations and on improving outcomes for children and 

young people

- There is a greater focus on support that enables those with SEN to succeed in their 

education and make a successful transition to adulthood



What is the Notional SEND funding and how is it used? 

Notional SEND is made up of several factors:

5% of AWPU (Age Weighted Pupil Unit)
50% of our Free School Meals funding
100% of IDACI (Income Deprivation Affecting Children Index)
100% of Lower Attainment and EAL
10% of Lump Sum

Notional SEND for LHPSN in 2017/18 is £160,770.68 and is based on a cost of £6,000 per 
SEND pupil. 

The Government allocate Notional SEND based on the fact that some children in school will need 
extra support and some children won’t.  This allocation is intended to meet all these needs. – i.e. it 
is not ring-fenced and can be used as the school feels is appropriate for our needs (not just for 
SEND children).



Waves of intervention - What are they and how do they work? 

Wave 1

Quality First Teaching is provided for all our pupils on a daily basis and will 
address the majority of pupil needs 

Wave 2 

This provision is targeted and is additional to what is provided to all children. 
This is normally in the form of small group interventions to accelerate 
progress of learners. These are not primarily for children with SEND and 
they do not have to be on the code of practice to access these. Children will 
be identified through data analysis and/or teacher request 

Funding: Teaching Assistant costs, external agency costs, interventions and equipment and 
resources all contribute to Wave 1 and 2.



Waves of intervention - What are they and how do they work?

Wave 3

This is targeted and personalised teaching for children with SEND who are 
identified as requiring additional support. This will be put into place for 
children who are not making enough progress through wave 1 or 2 provision. 

When we apply for additional Top-Up funding, the Notional SEND is taken into account before any 
further High Needs Top Up funding is allocated. We currently have two pupils who qualify for High 

Needs Top Up funding

All pupils in the language base class are supported by High Level Needs Top Up Funding which the 
school receives annually to provide teachers and speech and language therapy for base pupils. 



SEND - Contextual information at LHPSN

Number of pupils on SEND register(Nursery - Yr6 and LB): 61

Number of pupils in mainstream on Additional needs register(N - Yr 6): 29 

Number of pupils on Graduated response 1 (GR1) mainstream  - 43

Number of pupils on Graduated response 2 (GR2) mainstream - 29

Number of pupils on an Educational Health Care Plan (EHCP) - 11



SEND at LHPSN - 2017/2018 

Over the past academic year the SEND team have: 

- Taken on the services of a school EP - Dr Daniel Rouse from Bright Futures Psychology Ltd. 
- Worked closely with Stephen Fessey from the Complex Communication Needs Team (CCN) for 

children with ASD 
- Introduced a new SEND, additional needs, Pupil premium, medical and vulnerable pupils register 

with ongoing tracked data for all areas of learning 
- Built links with outside agencies such as the National Autism Society and Dyslexia Pathways 

agency. 
- Planned whole school assemblies to introduce different needs that our children encounter such 

as ASD, Dyslexia , ADHD and others 
- Introduced precision teaching  and active literacy - targeted intervention support - in all classes 

for pupils with SEND and additional needs .
- Each year group has a SEND resource box which has items to support children in class.
- Each child, identified with SPLD,  has own folder of resources to support them in class.
- Visual aids are clearly accessible and displayed in class.
- Resources  to support children with SPLD.



Updated training in SEND for staff at LHPSN 

Carried out staff training in 
● Supporting children with literacy difficulties in class 
● Autism training for class teachers and TAs 
● ADHD training for class teachers and TAs 
● SEND code of practice update training for all staff 
● IPM (previously IEPs) training for all staff - How to write an 

effective IPM 
● Trained all TAs to deliver Precision Teaching and Active Literacy 

across school 
● Awareness of specific learning difficulties in relation to dyslexia.
● Introduction of resources for children with SPLD
● Training for application of B.D.A Literacy Leap Mark



EHCP - Education Health Care Plans 

As mentioned we currently have 11 children who have an EHCP with the 

majority of these pupils in the language base. 

Nationally 2% of children and young people have an EHCP. In our school 

2.5% of our pupils have an EHCP 

To apply for an EHCP school has to demonstrate that the pupil requires 

support ‘above and beyond what is ordinarily available in a mainstream 

school’. We must show that after two cycles of targeted intervention the 

pupil is still not making progress despite a high level of intervention in 

place. We must also show that recommendations made by outside agencies 

such as occupational therapy/EP/CCN have been put into place and still no 

progress has been made. 



The role of the SENDCo 

The type of responsibilities a SENCO has are:

Overseeing the day-to-day operation of the school’s SEN policy

● Supporting the identification of children with special educational needs

● Coordinating provision for children with SEND

● Supporting and advising class teachers of children with SEND

● Liasing with parents of children with SEND in conjunction with the class 

teacher  

● Liaising with other providers, outside agencies, educational 

psychologists and external agencies

● Ensuring that the school keeps the records of all pupils with SEN up to 

date



Parents of children with SEND/Additional needs 

The member of staff in school who you will work closely with is your 
child’s class teacher. Their responsibilities are: 

● To ensure your child is receiving daily quality first teaching at all times 
● To ensure interventions, if necessary, are put into place, relevant and move learning 

on 
● Monitor data and ensure each child in the class is making progress  
● To meet with SEND parents three times a year, in addition to parents evening to 

share progress and IPMs 
● To liaise with parents, taking their views and the views of the child, into account 

when writing the IPM 
● To seek the advice of the SENDCo when needed and invite the SENDCo to 

meetings with parents if and when appropriate 



How do we identify SEND at LHPSN?

Here at LHPSN we track data termly. The Senior Leadership Team have an overview of the 
progress of every child in the school. The system we use - SPTO - allows us to quickly identify any 
pupils who are not making the expected progress so that we can investigate to find out why this 
may be happening. 

SLT meet with class teachers termly to hold ‘Pupil Progress Meetings’. At these meetings we look 
at the progress and attainment of each member of the class and ask the teacher the following 
questions: 

- Who is at the expected level in each subject? Who is working above the expected level? 
- Who is not at the expected level - Why might this be? What have you tried? What are you 

going to try next? 
- Who is not making expected progress? - Why might this be? What have you tried? 

What are you going to try next? 

This allows us to ensure that no pupils ‘slip through the cracks’. If after another term of a pupil 
making no or very little progress a class teacher may decide to fill in an identification sheet. 



The identification Process 

The initial identification sheet for a pupil with possible SEND needs has been developed over this 
academic year in conjunction with our pyramid schools and with the Local Authority SEND team who 
we have worked closely with. 

Class teachers will outline their initial concerns and show how their progress and attainment has 
developed over time. They will also include strategies they have already tried and the outcomes of 
these. There is a section on the identification sheet which asks the class teacher to gain the views 
and opinions of the parents and the child. This is a crucial area in the development of our SEND work 
as partnership with parents and pupils is encouraged and valued at every step of the SEND journey. 

Once the SENDCo has received the identification sheet a classroom observation and work scrutiny 
will take place and, in partnership with the parents of the pupil, a decision will be made as to whether 
the pupil has a SEND or an additional need. They will then be added to the SEND or additional needs 
register. 

Meetings will be held three times a year, with the class teacher, to share the IPM - individual 
provision map (previous IEP, Individual Education Plan) - which outlines the key area to support, how 
this will happen and what outcomes we hope to achieve. We review these IPMs when we write the new 
one each term. 



IPM Meetings  

Previously IEPs have been shared with you at parents evening and then at other points in the year have 
been sent home to you in an envelope. 

Under our new systems IPMs will now be shared with you in person in three additional meetings 
throughout the year. Feedback from you was that some of you felt that parents evening wasn’t the 
right time as there is already so much to fit into these appointments. 

IPM meetings will be arranged in a less formal way, with the class teaching setting up a mutually 
convenient time. These meetings should take place after school and will last for around 20 minutes. 
Class teachers will share the IPM with you and your child and give you both the opportunity to share 
your views and opinions to help set targets for the following term. 

The second change is that the SENDCo will no longer hold update meetings with you regarding your 
child. The class teacher is the member of staff who knows the most about your child and will be able 
to share their successes, their day to day learning and any difficulties they are encountering as well as 
what is being done to support your child and move their learning forward. The SENDCo will of course 
be happy to attend any of these meetings if requested by either you or the class teacher. 



The Graduated Response - 2 cycles 
Assess - Plan - Do - Review 

Best practice involves meeting pupils’ SEN through implementing the graduated approach using the assess, plan, do, 
review cycle.

The Special Educational Needs and Disability Code of Practice makes it clear that all teachers are responsible 
and accountable for the progress of all learners in their class, including where they access support from 
teaching assistants or specialist staff.

The graduated approach

Children who continue to face challenges in their learning, despite receiving high-quality teaching (wave 1) are likely 

to need additional strategies, or different provision, in order to meet their needs (wave 2) .The SEND Code of 

Practice states that, for these learners, teachers are required to remove barriers to learning and put effective 

special educational provision in place through SEN support. For pupils with additional complex needs more specialist 

provision may be required this would be accesses through an EHCP request assessment to the local authority. 

This SEN support takes the form of a four-part cycle (assess, plan, do, review). Through this cycle, actions are 

reviewed and refined as understanding of a student’s needs and the support required to help them secure good 

outcomes increases. This is known as the graduated approach.



The Graduated response 

Note that the child and their 

family are right at the centre 

of the cycle. Starting with 

them and gathering their 

views is essential to 

ensuring the graduated 

approach works effectively. 

In the past, implementing 

this sort of cycle might have 

been seen as the 

responsibility of the SENCO. 

However, the SEND Code of 

Practice makes it clear that 

this cycle is for teachers and 

that they have a key role to 

play in each of the stages.



Assess 

Assess

The graduated approach involves teachers using the information gathered from on-going, day-to-day assessment to make judgements about 

the progress a child is making. This will alert them to any barriers that may be getting in the way a child making comparable progress to 

their peers.

Where concerns about a child’s progress continues, this is the time to have further discussions with the child, their parents and the 

SENCO. On occasions, a child may need to be assessed in more detail in order to explore the precise gaps in their learning or to move 

towards a formal diagnosis, if appropriate. This could include: 

● Standardised reading, spelling or mathematics tests.

● Other diagnostic assessments such as cognitive abilities tests (CATs).
● Use of profiling tools to identify detailed needs, such as for speech, language and communication needs.

● Screening assessments, such as for dyslexia or dyspraxia.

● Request for advice from a specialist professional.

It is likely that the SENCO will arrange for any additional assessments to take place. However, it is important that the class teachers on-

going assessment information is used to inform the overall picture of the child. 



Plan 

This part of the cycle involves discussing, planning and agreeing what will be put in place as an outcome of the assessment information 

gathered. The planning should involve the child, parents and staff from school who know the pupil well.

The initial step of the planning process includes agreeing targets for the child in order to focus attention on key areas and give them a 

clear idea of what they need to do to improve their work.

The targets should aim to support the student to work towards their long-term outcomes. Following this, additional or personalised 

support should be identified, along with any specific teaching strategies, approaches or resources to be used. This might include:

● Specialist programmes or a personalised curriculum.
● Additional resources.

● Working in a small group – e.g. for an intervention.

● Peer support or extra support from an adult.

● Physical or personal care support.

A timescale for reviewing the plan, and details of how progress will be monitored, also needs to be identified. Once the support has been 

agreed, it will be recorded and shared with everyone in the form of an Individual Provision Map (IPM) 



Do 

The Code of Practice makes it clear that it is the responsibility of class teachers to implement the plan on a day-to-day basis.

The SENDCo will support in this process as and when needed. 

In practice, implementing the support plan will mean:

● Delivering high-quality teaching to the child in every lesson.

● Implementing any adjustments, specific strategies or approaches to classroom teaching that have been identified in the ISP.

● Managing any teaching assistants who are supporting children with SEND in your lessons.

● Implementing any targeted interventions or specialist provision where this requires the involvement of the teacher.
● Continually assessing and monitoring the child’s progress and making any necessary adjustments to planning and teaching as a 

result.

● Communicating regularly with the child, their parents, the SENDCO and any other staff involved in order to establish how things 

are going and whether any changes are required.

Some children will be involved in interventions to develop the core curriculum areas of literacy or numeracy or to improve other key skills 

such as communication, social and emotional skills or motor skills. 



Review 

The SEND meetings, carried out three times a year,  will provide an opportunity to focus on the specifics of the support plan and to 

formally evaluate how successfully the support is meeting the needs of the child. 

When the review meeting between the child, parents and any relevant professionals takes place, it is helpful to consider the following 

questions:

● What progress has the child made? Have they achieved their agreed targets and what is the evidence for this?

● What impact has the support/intervention had on progress?
● What are the student’s, parents’ and professionals’ views on the support/intervention?

● What changes need to be made to targets or provision next term?

A record of the outcomes of the review discussions will be kept and used to update the child’s SEND records. 

A continual process

The assess, plan, do, review process is a cycle – the idea being that this process is continual. If the review shows a child has made really good 

progress, this may mean they no longer require the additional provision made through SEND support. If this is the case, the child is likely to be 

taken off the SEND record and, instead, will be monitored to ensure progress is sustained through inclusive high-quality teaching.

For others, the assess, plan, do, review cycle will continue and targets, strategies and provision will be revisited and refined. 

In successive cycles, the process becomes increasingly personalised as everyone develops a growing understanding of the child ’s barriers to 

learning and the strategies needed to enable them to make progress.



After two cycles - what happens next ? 

There is no set time limit to the two cycles of intervention - ‘Assess, Plan, Do, Review’ 
The SEND code of practice doesn't lay out a specific time to carry out each cycle, we tend to work 
in line with the local authority towards two terms so we can use the child’s assessment data points 
as a guide to progress and attainment improvement. 

Once two cycles have been carried out the key question to answer is: Has the child made progress? 

If the answer is yes then we would continue to carry out the intervention that led to the progress 
being made, with the aim that the child meets the expected standard for their age. 

If the answer is no then we would start to investigate further. This may mean working with our 
school EP Dr Rouse who would be able to use the information from the two cycles to inform a 
decision e.g. does the child have dyslexia? We may work with other outside agencies such as the 
CCN team or the SALT team. If, in consultation with staff, parents and the child, we decide that 
the child needs support ‘above and beyond’ what we can offer in a mainstream school then we may 
consider completing an EHCP process. This usually takes between 3 and 6 months to put together. 
There is a huge amount of evidence to collect as well as showing that we have exhausted all means 
available to us in school. 



Interventions to identify - delay or difficulty? 

The graduated response helps school to decide whether the child is not at the expected standard due 
to a delay or specific difficulty. 

Additional Needs Register
● A child who has a medical diagnosis but this does not impact on their learning - may require 

additional equipment e.g. leaning board, wobble cushion 
● A child who has started the 2 cycles of support (graduated response) - intervention 
● A child who is not at the expected standard for their age 

It is possible that children on the additional needs register may catch up with their peers/age related 
standard as a result of the two cycles of intervention or appropriate equipment. 
Other barriers to learning could be: 

● Summer birth children 
● Looked after or disadvantaged children
● English as an additional language 
● Changes - new school, house move, bereavement, family circumstances 

These children will still have an IPM. 



Interventions to identify - delay or difficulty? 

The SEND Register 

It is possible that children with more specific needs may not catch up despite two cycles of 
intervention and therefore will require additional (wave 3) specialist / targeted support. 

These children are then placed on the SEND register. This is a confidential file which keeps track of 
each child’s assessment data, their attendance, interventions they’ve taken part in, outside agency 
visit dates and reports and key medical updates. 

Children on the SEND register receive support from school and from an outside agency. They require 
wave 3 intervention during the school day in order to make progress. For example children receiving 
SALT will be on the SEND register due to Speech Therapists being an outside agency. 



Summary of Key Changes 

● Your child’s class teacher is now the key worker in school for your child. The 
first point of call for information on your child's learning is the class 
teacher  

● You can request for the SENDCo to join any meetings you may have with the 
class teacher 

● Gaining the views and opinions of the parents and the child is a crucial step 
in our work with pupils with SEND 

● IPMs will now be shared with you in person in three additional meetings 
throughout the year



Thank you very much for 
joining us 


